Librarians' commitment to user education gives rise to their concern for assessment-that is, teaching matters. Collectively, the papers in this theme issue convey much about current practice in information literacy assessment, and they point out challenges we must address in order to understand what learners know and the ways we can continuously improve our services to them. With so many excellent articles, this column is a bit shorter than usual. Below, we reflect on some issues raised. 
TEACHING MATTERS [EDITORIAL]
need to recognize that assessment requires careful planning for specific purposes, and that assessment options and choices must be clearly understood. Formative assessment, for instance, may be sufficient for relatively new or small programs (indeed, formative assessment is always beneficial, since it promotes reflection and continuous improvement). However, after IL efforts have achieved significant buy-in and a robust presence in academic programs, s u m m a t i v e a s s e s s m e n t i s m o r e appropriate. Megan Oakleaf's article, "Writing information literacy assessment plans: a guide to best practice," clearly describes the planning and resources necessary for such undertakings.
Looking forward as we continue to explore and implement sound assessment methods in our IL practice, it will be critical to:
• continue building an information literacy presence at our institutions, in alliance with teaching faculty, curriculum planners, student service providers, and a wide array of academic groups.
• identify baseline skills, in part so IL services can be targeted to those who fall below this level.
• determine students' growth in IL competency over a student's undergraduate career, both with and without ILI.
• study how IL programs have changed as a result of assessment.
• conduct more validity testing on summative IL tests. For instance, we should learn why some students' post-test scores fall below scores attained on pretests. Are we sure we have measured the same intellectual skills, or do such discrepancies indicate shortcomings in the assessment instrument?
• investigate student learning based on factors other than direct teaching and assignments, such as Web site design. Do students gain transferable skills after using better-designed sites?
• continue to clarify the larger intent of assessment for both program and individual, and when assessment data is used in individual performance appraisals, strive for fairness. Assure that cohorts with different responsibilities are evaluated equitably and assessment data is weighted fairly with other evidence.
The articles that follow not only illustrate the current state of IL assessment; they offer the reader/practitioner a kaleidoscope of options for addressing some of the profession's on-going concerns in this area. The authors share their own successes, shortcomings, and ideas so that we might all make progress in this complex and often puzzling keystone to our practice. We hope that in reading the articles in this issue you will see their potential to impact our larger agenda as we seek ever more direct paths toward improvement of services to students, faculty, and other key constituents.
